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three- to four-month period. It also includes 10 to 12 lessons that introduce the language and basic concepts for thinking about alternative solutions to problems and about the consequences of actions, approximately 20 lessons that teach children to recognize and be sensitive to the feelings of others, and approximately 15 lessons teaching problem-solving processes for generating several possible solutions in a social situation and thinking about the likely consequences of each solution. Each lesson is delivered to small groups of nursery school or kindergarten children by a classroom teacher trained in the curriculum. Teachers are taught an important informal communication method called "problem solving dialoguing" to provide children with opportunities to use their new skills in social situations arising in the classroom or on the playground.
In testing the curriculum, Shure and Spivack chose not to restrict the intervention to children who were already showing skills deficits, but rather to provide it to all urban children from families in poverty attending intervention day care centers and intervention kindergartens, thus making it a selective preventive intervention.
A complicated design, small numbers, and substantial attrition (39 percent lost in year two) hampered the study. Nevertheless, the results provided empirical support for the efficacy of enhancement of social competence through training in interpersonal problem-solving skills at ages four and five in urban day care and school settings. Shure and Spivack (1988, 1982, 1980) reported that social competence training produced durable effects on social behavior. Children trained in nursery school were rated as significantly better than untrained controls on measures of adjustment at the end of the intervention and again one year later when rated by kindergarten teachers. These effects were observed in those at highest risk. For children trained in kindergarten, 70 percent of those previously rated as impulsive were rated as adjusted, compared with 6 percent of the impulsive controls. The investigators showed that acquisition of skills to generate alternative solutions and consequential thinking skills predicted behavioral adjustment at post-test.
The results suggest that providing a social competence curriculum to inner-city disadvantaged children before first grade can help to reduce aggressive and socially inappropriate behaviors predictive of later mental health problems. By the spring of kindergarten, only 30 percent of children in control classrooms were rated by their teachers as normally adjusted, compared with 77 to 85 percent of the children in the three experimental groups exposed to different lengths and combinations of intervention at ages four and five., Schweinhart, Barnett, Epstein, and Weikart, 1984). Atten-o-year follow-up H.; Hofman, A. (1991) Familial aggregation of Alzheimer's disease and related disorders: A collaborative re-analysis of case-control studies. International Journal of Epidemiology; 20: S13-S20.
